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Abstract 

 This study deals with the effect of TBL approach on students’ achievement in reading comprehension. 

The objective of the study is to find out how TBL approach affect students’ achivement in reading 

comprehension. The population was 120 students. This study was conducted with an experimental research. In 

this case, the writer took 60 students of SMP Swasta HKBP Sidorame Medan as the sample and they were 

divided into two classes. The first group was experimental group, it was taugt by using TBL approach, while the 

second group was control group, it was taught by conventional approach. Objective test was used as the 

instrument for collecting the data. Those tests consisted of two types; they were pre test and post test. Based on 

the result of the data analysis, the reliability of the test was 0.87. It was categorized very high. And tobserved is 

4.000. It is proved that Ha was accepted because tobserved is bigger than ttable. It means that the students’ 

achievement in reading comprehension taught by using TBL approach is higher than those taught by using 

conventional approach. 
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1.The Background of the Study 

 Reading is one of the English skills to be mastered by the students. Reading is a skill that must be 

developed and can be only developed by means of extensive and continual practices. In reading, the students are 

expected to be knowledgeable and familiar with what the teacher has explained in the context, where as in 

comprehension the students are expected to have more skills than to explain individual text or passage after 

comprehending them. The purpose of reading comprehension is to get some skills in understanding the text. So, 

they can master English well. Reading comprehension involves the students’ ability to find some information in 

reading text of English. 

 Reading skill must be developed by means of extensive and continual practice as one of the basic 

language skills. Students do not only read the text, but also understand the information of the text. Most of the 

students do reading as a passive activity. Students read the text from the beginning until the end, and when they 

found some difficult words, they stop to read and look for the meaning of the word in dictionary. But, actually 

even the students do the word per word translation, it is difficult for them to comprehend the text or to find out 

the information of the text. This situation makes the class become boring. 

As Burns (1984:46) says that in teaching reading comprehension, the most important thing is building 

up students’ confidence and interest in reading. So, teaching reading comprehension is not only asking the 

students to read the text aloud and to find out the meaning of the difficult words. But, a reader needs 

comprehension in order to construct meaning from interacting with material that is read. 

 In teaching reading comprehension, teacher usually asks the students to read the reading text and then 

translate it into Indonesia Language. After that, teacher asks them to answer the following questions. After they 

have finished their task, the task is submitted and teacher gives mark. It makes the class become boring, because 

teacher does not prepare it well. So, students do not have a good reading skill. 

 Based on the writer’s experience at Teaching Practice in a Real Class (PPL), most of the students are 

very difficult to find out the main idea from their reading text. They are not interested in reading 

comprehension, as consequence, the teaching process cannot run well. This situation also occurs because the 



methodology or the approach which is used not suitable for them. The teacher usually teaches reading 

comprehension by translating the reading text. Therefore, the students usually look up the difficult words in the 

dictionary. In this case, teacher should choose a suitable approach in teaching reading in order to overcome the 

problems that faced by the students. 

 For this purpose, learning reading comprehension by using Task-Based Learning (TBL) approach can 

be one alternative to be used in teaching learning process. This approach can facilitate the teaching of reading to 

the students because TBL not only helps the teacher to connect the materials to the students’ real world but also 

can motivate the student to apply their knowledge in their daily life by reading skill. 

Task- Based Learning (TBL) is an approach seeking to provide the students with natural context for language 

use. Nunan (1989:10) said that TBL is implies a shift away from some traditional teacher roles. Teacher cannot 

always be acting as controller if we want the students to manipulate, comprehend, and interact with a tasks. 

Task- Based Learning (TBL) is one of alternative approaches that can be used in teaching learning process, 

especially in teaching reading comprehension. Task- Based Learning offers an alternative for language teachers, 

and it is based on beliefs that students may learn effectively when their minds are focused on the task, rather 

than on the language they are using. (Prabhu, 1987). 

In Task- Based Learning approach, there are three stages (Willis, 1996). They are Pre- task, Task- cycle, and 

Language focus. At the pre-task, teacher introduces the topic and gives the students clear instruction on what 

they have to do at the task stage. At the task- cycle, teacher asks the students to make a small group, prepare 

their report, and report findings to the other small group to compare the result. And at the language focus, 

teacher gives explanation about language structure according to the material. 

 Moreover, in Task-Based Learning, the tasks are central of the learning activity where the students start 

with the task. When they have completed it, the teacher draws attention to the language used, making 

corrections and adjustments to the students’ performance. TBL is applied to find solution in teaching and 

learning process. It means that by using TBL approach, the teacher and students will overcome their problems in 

teaching learning process by doing the tasks. 

TBL elaborates with small group technique. It is based on the stages in TBL that the students doing the task in 

pairs or small group. But, in this study they do the task by small groups.  

In teaching reading comprehension, TBL elaborates with skimming strategy. Because skimming gives students 

the advantage for being able to predict the purpose of the passage, the main topic, or message, and possibly 

some of the developing or supporting ideas. 

There have been some previous studies conducted on TBL approach. Hutapea (2007) states that there is a 

significant effect of TBL approach on students’ achievement in descriptive writing. She proved that teaching by 

using TBL approach was better than using communicative approach in descriptive writing. Then, Hasibuan 

(2008) studied the effect of TBL approach on the students’ achievement in speaking. She proved that using TBL 

approach made students speak English fluently.  

Therefore, the writer is convinced that by using Task-Based Learning approach, the teaching learning process 

will be more successful, especially in teaching and learning reading comprehension. 

 The Objective of the Study   In relation to the problem of the study, the objective of the study is to find out 

how TBL approach affect students’ achievement in reading comprehension. 

 

 The Scope of the Study 

Reading comprehension has some levels of comprehension. In this study, the writer uses Burns’ levels 

of comprehension. Burns divided into four levels; they are literal reading, interpretive reading, critical reading, 



and creative reading. But the writer focuses on literal reading, because she will do her research on secondary 

class by using Task-Based Learning approach. Literal reading is required to understand and recognize the main 

idea. In this case, this study is limited on students’ reading comprehension by using TBL approach. 

 Hypostudy 

 The researcher hypostudy is formulated into alternative as tentative answer to the problem as follows: 

Ha: “There is a significant effect of using TBL approach  on  students’ reading  

       comprehension”.        

 

Language Teaching 

 Language teaching comprises three basic aspects (Anthony, 1972). They are approach, method, 

technique. The further explanation can be seen as in the following. 

 Approach 

 Brown (1994:159) states approach is a set of correlative assumption dealing with the nature of 

language in teaching learning. This approach consists of the following three elements, they are: views about the 

nature of language, beliefs about language learning, and ideas about how the above should be applied practically 

to language learning and teaching. 

 Method 

 Method is an overall plan for learning a second language, based on the theoretical approach selected. It 

involves the design of syllabus for the course, which in turn consists of learning objectives and techniques for 

achieving those objectives. 

The following are examples of language learning methods: 

a). The Language Learning cycle 

b). Total Physical Response 

c). Counseling Learning 

d). Direct Method 

 

 Technique 

 Technique is an implementation that which actually takes place in a classroom. Or in other words a 

language learning technique is an explicit procedure or strategy to accomplish a particular learning objective or 

set of objectives. 

 Task Based Learning (TBL) Approach 

 Increasing learners’ motivation and performance has always been the primary concern of language 

teachers. Therefore, an approach can get some objectives in teaching learning process in the classroom. TBL 

approach is applied to find solutions in certain problems such as poor learner motivation. Nunan (1989:45) 

states that TBL is aimed to find a solution in teaching learning process. It means that by using TBL approach 

will help to overcome their problem in teaching learning process through doing tasks. Then, Willis (1996:13) 

suggests the use of tasks as the main focus nguage classrooms, claiming that tasks create a supportive 



methodological framework. Often, when faced with various problems, language teachers are in search of finding 

something that could create a difference in their classroom; the problems are generally caused by students’ lack 

of motivation to the lesson. 

 Moreover TBL enhances their learning, since TBL tasks encourage students’ involvement and lead to 

significant improvements regarding their language performance. The students as participants suggest that they 

do not like teacher-directed lessons where they cannot find enough opportunities to express themselves in the 

target language. 

 TBL approach provides information which has the relation to different tasks and focuses mainly on the 

advantages of using a TBL approach. The purpose of this study is two-fold: first to evaluate the effectiveness of 

the implementation of TBL within this given context and, second, to increase the teachers’ professionalism for 

effective teaching and learning. Furthermore, the study increases the reflectivity of the researcher as it provides 

her a chance to evaluate her own professionalism. 

  

 The TBL framework consists of three main phases, provides three basic conditions for language 

learning (Willis, 1996:18). They are pre-task, task-cycle and language focus. 

1). Pre-task: introduces the class to the topic and the task activating topic-related words and    phrases. 

2). Task-cycle: offers learners the chance to use whatever language they already know in order to carry out the 

task and then to improve their language under the teacher’s guidance while planning their reports on the task. 

Task cycle offers learners a holistic experience of language in use. There are three components of a task cycle: 

a) Task: Learners use whatever language they can master, working    simultaneously, in pairs or small 

groups to achieve goals of the task.  

b) Planning: Comes after the task and before the report, forming the central part of the cycle. The 

teacher’s role here is that of a language adviser. Learners plan their reports effectively and maximize 

their learning opportunities. 

c) Report: is the natural condition of the task cycle. In this stage learners tell the class about their findings. 

So the report stage gives students a natural stimulus to upgrade and improve their language. It presents 

a very real linguistic challenge to communicate clearly and accurately in language appropriate to their 

circumstances. 

3). Language Focus: allows a closer study of some of the specific features naturally occurring in the language 

used during the task cycle. Learners examine the language forms in the text and look in detail at the use and the 

meaning of lexical items they have noticed (Willis, 1996, p.75). Language focus has two components: 

a) Analysis: Analysis activities draw attention to the surface forms, realizing the meanings learners have 

already become familiar with during the task cycle and so help them to systematize their knowledge 

and broaden their understanding. Instead of the teacher presenting language to learners as new analysis 

activities, learners reflect on language already experienced. 

b) Practice: practice activities are based on features of language that have already occurred in previous 

texts and transcripts or in features that have just been studied in analysis activities. 

The example of Task-Based Learning (TBL) Approach can be seen as in the following: 

Pre-task : Teacher introduces a topic about Lake Toba to the students and will ask some questions as 

the task. 

Task cycle : Teacher asks the students to carry out the task then improve their   

 reading comprehension. 

The task cycle includes task, planning, and report 



Task : The teacher asks the students to do the task in their exercises book. 

Planning : The teacher asks the students to plan their reports effectively toward the task. 

Report  : The teacher asks the students to describe their findings relates to the task. 

Language Focus: Teacher asks the students to close the study by telling the information about the topic as 

detail. Language focus includes analysis and practice.  

Analysis : the teacher asks the students to give their ideas relates to the topic. 

Practice : the teacher asks the students to practice the reading comprehension by getting the main ideas 

of reading texts. 

Task Based Learning (TBL) has a goal-oriented activity with a clear purpose. This task can be used as the 

central component of a three part framework: pre-task, task cycle, and language focus. These components have 

been carefully designed to create four optimum conditions for language acquisition, and thus provide rich 

learning opportunities to suit different types of students. The process to apply of this approach can be seen from 

the framework as in the following: 

   

 

 

       The Framework of Task Based Learning 

 

 

 

 

 

 

 

 

     Source: TBL Framework by Willis (1996:52)  

 

 

 

Furthermore, the use of TBL can have many advantages. Willis (1996:55) points out that there are several 

advantages and disadvantages in reading comprehension. The advantages include: 

a). The students can focus the task in reading comprehension. 

b). The students can get the purpose of material through activities and tasks. 

c). The tasks can be applied in real life. 

d). The students can find a solution as easily in getting the main ideas of reading texts (Willis 1996:58). So, 

through Willis' perspective, TBL is approach. 
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 Teacher and Learners Roles in Task-Based Learning 

  There are teacher and learners roles in TBL approach. The further explanation can be seen as in the 

following. 

 

    Teacher Roles 

1. Selector and sequencer of tasks: A central role of the teacher is in selecting, adapting, and/ or creating 

themselves and then forming these in keeping with learners needs, interests, and language skill level. 

2. Preparing learners for tasks: Some sort of pre-task preparation or cuing is important for learners. Such 

activities might include topic introduction, clarifying task instructions, helping students learn or 

recall useful words and phrases to facilitate task accomplishment, and providing partial 

demonstration of task procedure. 

3. Consciousness-raising: The teacher employs a variety form – focusing techniques. Including attention 

– focusing, pre- task activities, text exploration, guided exposure to parallel tasks, and the use of 

highlighted material. 

 

   Learners Roles 

1. Group participant: Many tasks will be done in pairs or small groups. For the students more 

accustomed to whole- class/ or individual work. 

2. Monitor: in TBL, tasks are employed as a means of facilitating learning. Class activities have to be 

designed so that students have the opportunity to notice how language is used in communication. 

3. Risk – taker and innovator: Many tasks will require learners to create and interpret messages for 

which they lack full linguistic resources and prior experience. In fact, it is said that to be the point 

of such tasks. The skills of guessing from linguistic and contextual clues, asking for clarification, 

and consulting with other learners may need to be developed. (Richards and Rodgers. 2001) 

 

 Advantages and Disadvantages of Task- Based Learning 

In TBL approach, there are some advantages such as: 

a. Task- Based Learning is widely applicable as it is suitable for learners of all ages and backgrounds. 

b. During the tasks, the learners are allowed to use whatever language they want, freeing them to focus 

entirely on the meaning of their message. This makes it closer to real- life communicative situation, 

which is a way of bringing the real world into classroom. (Krahne 1987) 

c. A natural context is developed from the students’ experiences with the language that is personalized 

and relevant to them.  

d. Because learners are striving to express what they want to say, they are more motivated to absorb the 

language needed- either new language that they ask teacher for, or language that they have already met, 

but not acquired properly far. 

e. The language explored arises from the students’ needs. This need dictates what will be covered in the 

lesson rather than a decision made by the teacher or the course book. 

f. The students will have a much more varied exposure to language with Task- Based Learning. They will 

be exposed to a whole range of lexical phrases, collocations, and patterns as well as language forms. 

g. Tasks provide a natural opportunity for revision and recycling and give teachers the opportunity to 

access learners’ progress. 

h. Tasks contribute to progress by encouraging students to plan and be more ambitious in the language 

they use, rather than just saying the first thing that comes into their heads. 

In TBL, also has some disadvantages, such as: 



a. TBL requires resources beyond the textbooks and related materials usually found in language 

classroom. 

b. TBL is not teacher-centered. Instead, it requires individual and group responsibility and commitment 

on part of students. If students are notably lacking in these qualities, TBL may indeed be difficult to 

implement (Krahne 1987). 

c. Some learners revert to mother tongue when things get difficult or if the group feels impatient. 

d. Some learners tend to get caught up in trying to find the right word, and do not worry over much about 

how it fits into the discourse. 

e. There is naturally more concern for use of lexis and lexical chunks than for grammar and grammar 

accuracy (Willis 1996:55). 

  

 Reading 

Reading is a skill that must be developed by means of extensive and continual practicing. Students learn to read 

and learn better by reading. Simanjuntak (1988:3) states that reading is the process of putting the reader in 

contact and communication with ideas.  

Heilman (1981:4) defines reading as : 

1) Reading is interacting with language that has been coded into print. 

2) The product of interacting with the printed language should be comprehension. 

3) Reading ability is closely related to oral language ability. 

4) Reading is an active and ongoing process that is affected directly by an individual’s interaction with his 

environment.  

Thorndike  (in Burns,1984:238) defines reading as thinking. He states: “The reading of a paragraph 

involves the same sort of organization and analysis as does thinking. It includes learning, reflection, judgment, 

analysis, synstudy, problem-solving behavior, selection, inference, organization, comparison of data, 

determination of relationships, and critical evaluation of what is read. It is also includes attention, association, 

abstraction, generalization, comprehension, concentration and deduction”. 

There are twelve principles of teaching reading, they are: 

1. Reading is a complex act with many factors that must be considered. 

The teacher must understand all parts of the reading process if he or she is to plan reading 

instruction wisely.  

2. Reading is the interpretation of the meaning of printed symbols. 

If a person does not derive meaning from a passage, he or she has not been reading, even if the 

person has pronounced every word correctly.  

3. There is no one correct way to teach reading. 

Some methods of teaching reading work better for some children than for others. Each child is 

an individual who learns in his or her on way. Some are visual learners; some are auditory learners; 

some are kinesthetic learners. Some need to be instructed through a combination of modalities, or 

avenues of perception, in order to learn. The teacher should differentiate instruction to fit the diverse 

needs of children in the class. Of course, some methods also work better for some teachers than they do 

for others. Teachers need to be acquainted with a variety of methods so they can help all of their pupils.  

4. Learning to read is a continuing process. 

Children learn to read over a long period of time, acquiringa more advanced reading skills 

after they master prerequisite skills. Even after they have been introduced to all reading skills, 

refinement continues. No matter how old people are, or how long they have been out of school, they 

can continue to refine their reading skills.   

5. Students should be taught word recognition skills that will allow them to unlock the pronunciations and 

meanings of unfamiliar words independently. 



Children cannot memorize all the words they will meet in print. Therefore, they need to learn 

techniques of figuring out unfamiliar words so that they can read when the assistance of a teacher, 

parent, or friend is not available.  

6. The teacher should diagnose each student’s reading ability and use the diagnosis as a basis for planning 

instruction. 

Teaching all children the same reading lessons and hoping to deal at one time or another with 

all of the different pupils’ difficulties is a shotgun approach and should be avoided. Such an approach 

wastes the time of those children who have attained the skills that are currently being emphasized and 

may not ever meet some of the desperate needs of other children. Avoid this approach by using 

standardized and teacher-made tests to pinpoint the strengths and weaknesses of each individual in the 

classroom. Then divide the children into needs groups and teach them what will really be of help to 

them, or give each of them an individual course of instruction.   

7. Reading and the other language arts are closely interrelated. 

Reading the interaction between a reader and written language, through which the reader tries 

to reconstruct the writer’s message is closely related to all other major language arts (listening, 

speaking, and writing). For example, children can learn much about their language while being taught 

reading skills. For children five years old and younger, experiences with listening and speaking are part 

of the growth process toward learning to read. 

A special relationship exists between listening and reading, which are receptive phases of 

language, as opposed to the expressive phases of speaking and writing. Mastering listening skills is 

important in learning to read, for direct association of sound, meaning, and word form must be 

established from the start. The ability to identify sounds heard at the beginning, middle, or end of a 

word and the ability to discriminate among sounds are essential to the succesful phonetic analysis of 

words. Listening skills also contribute to interpretation of reading material. 

Students’ listening comprehension is generally superior to their reading comprehension in the 

elementary school years, particularly with easy materials. Listening and reading become more equal in 

both word recognition rate and in word per-minute rate later on. Not until the latter part of the sixth or 

the seventh grade does reading proficiency reach the stage where students prefer reading to listening in 

many learning situations. This implies that it is profitable to present instruction orally in the elementary 

school. Generally, more advanced children prefer to learn by reading; slower ones prefer to learn by 

listening, particularly when the concepts and vocabulary are especially difficult. While reading and 

listening are not identical and each has its own advantages, there are many ways in which they are 

alike. Teachers must be aware of these similarities so they can provide efficient instruction. 

People learn to speak before they learn to read and write. Through experience with their 

environments, they begin to associate oral symbols or words with certain people, places, things, and 

ideas. Children’s reading vocabularies are generally composed largely of words in their speaking 

vocabularies. These are words for which they have previously developed concepts and words that they 

can comprehend. 

One means of relating early writing experiences with reading experiences, or the language 

experience approach. The need to develop and expand concepts and vocabulary, essential to reading, is 

reflected in the entire language arts curriculum. Skills are also interrelated. For example, whereas 

reading involves decoding skills, spelling, which is also related to writing experiences, involves 

encoding skills.    

8. Reading is an integral part of all content area instruction within the educational program. 

Teachers must consider the relationship of reading to other subjects within the curriculum of 

the elementary school. Other curricular areas frequently provide outlets for the skills taught in the 

reading period. For instance, the need to write a report in social studies can involve many reading and 

study skills: locating information (using the alphabet and the dictionary, note taking); organization 

information (outlining, preparing bibliographies); using the library (using the card catalog, call 

numbers, classification systems, and references such as the encyclopedia and atlas). The teacher who 

gives reading instruction only within a reading periode and who treats reading as separate from the rest 

of the curriculum will probably achieve teacher frustration rather than pupil change and growth. While 



a definitely scheduled period specifically for reading instruction may be recommended, this does not 

mean that teachers should ignore reading when teaching content subjects. The ideal situation at any 

level is not “reading” for an hour’s period, followed by “study” of social science or science for the next 

period. Instead, although the emphasis will shift, both reading and studying should be intergrated 

during all periods at all levels. 

Teachers sometimes assume the existence of a dichotomy that children learn to read in the 

primary grades and read to learn in the intermediate and upper grades. While it may be true that 

teachers devote less attention to the actual process of learning to read at the intermediate level, there is 

still need for attention to the primary reading skills as well as to higher-level skills.     

9. The student needs to see why reading is important. 

Children who cannot see any advantage in learning to read will not be motivated to learn this 

skill. Learning to read takes effort, and children who see the value of reading in their personal activities 

will be more likely to work hard than those who fail to see the benefits. Teachers should have little 

trouble demonstrating to youngsters that reading is important: it helps people to travel from place to 

place, to make needed purchases, to keep informed about current conditions, and so on. In addition to 

emphasizing the children’s future needs for reading, teachers should attempt to show the children 

immediate, personal values of reading in the classroom each day.  

10. Enjoyment of reading should be of prime importance. 

It is possible for our schools to produce capable readers who do not read; in fact, today it is a 

common occurance. Reading can be entertaining as well as informative. Teachers can help children to 

realize this by reading interesting material to them and by making available good books of appropriate 

difficulty for them to read their own.  

11. Readiness for reading should be considered at all levels of instruction. 

Not only when reading instruction begins, but whenever instruction in any reading skills takes 

place, at all grade levels, teachers should consider the readiness of the child for instructional activity. A 

teacher should ask, “Does the child have the prerequisite skills necessary for learning this new skill?” If 

the answer is no, then the prerequisite skills should be throughly developed before the teacher presents 

the planned activity. 

12. Reading should be taught in a way that allows each child to experience success. 

Asking children to try to learn to read from materilas that are too difficult for them is insuring 

failure for a large number. Teachers should give children instruction at their own levels of 

achievement, regardless of grade placement. Success generates success. If children are given a reading 

task at which they can succeed, they gain the confidence to attack in a positive way other reading tasks 

that are presented to them. This makes the likelihood of their success at these later tasks much greater. 

In addition, some recent studies have shown that if a teacher expects his or her students to be successful 

readers, they will in fact be successful. 

No matter what teaching approaches are used in school or what patterns of organization 

predominate, these principles of teaching reading should apply. Each teacher should consider carefully 

his or her compliance or lack of compliance with such principles. 

By observing the explanation it may be concluded that reading is done on written texts and the aim of 

its process is to get the information that is needed or not only for pleasure or we can say that reading is a process 

in which the reader is to find information given by the writer in the written form. 

 

 Reading Comprehension 

The reading comprehension is viewed by most linguists as composed of a multiple number of skills and abilities 

that are interrelated and interdependent. Burns, Paul C, et al (1984:148) states that reading comprehension is at 

once a unitary process and a set of discrete processes. Then, Heilman, Arthur W, et al (1981:242) states that 

reading comprehension is a process of making sense of written ideas through meaningful interpretation and 

interaction with language. 



Reading comprehension is an extraordinary feat of balancing and coordinating many abilities in a very complex 

and rapid set of routines that makes comprehension a seemingly effortless and anjoyable activity for fluent 

readers.  

Based on that statement, in comprehending reading text, readers have to finding the main ideas to obtain the 

message. In other words, finding the main ideas will determine the quality of their reading comprehension. 

 Process of Reading 

 Many specialists defined that reading is the process of putting the reader in contact and communication 

with ideas. As a matter of fact, human beings are preprogrammed to perform language acts, such as listening, 

speaking, reading and writing. Students in EFL class can learn to perform language acts with ease by providing 

them with real opportunities, and a minimum of guidance. Some students may make better readers than others, 

but everyone can learn and improve. Therefore, it is the teacher’s job to facilitate what is essentially a natural 

process, and to do this most effectively. She/he must develop some understanding of the reading process. 

According to Simanjuntak (1988:7) there are three models of the reading process. They are:  

1. Bottom-up Model 

Eskey in Simanjuntak (1988:7) denotes that the bottom-up model of the reading process is that 

‘Reading is a precise process involving exact, detailed, sequential perceptions and identification of letters, 

words, spelling patterns and larger language units’. This model assumes that a reader proceeds by moving his 

eyes from left to right across the page, first taking in letters, combining these to form words, then combining the 

words to form the phrases, clauses, and sentence of the text.  

2. Top-down Model  

 The top-down model of the reading process deals with the general notion of reading as the 

reconstruction of meaning based on a skillful sampling of the text, and such specific notions as the use of 

linguistic redundancy, the crucial role of prior knowledge in prediction, and the necessity for reading at a 

reasonable rate in larger, more meaningful chunks of text. This model involves an interaction between thought 

and language. Efficient reading does not result from precise perceptions and identification of all elements, but 

from in selecting the fewest, most productive cues necessary to produce guesses. According to Carell and 

Eisterhold in Simanjuntak (1988:7) denote that top-down processing occurs as the system makes general 

predictions based on higher level, general schemata and then searches the input of information. From the above 

explanation, it is clear that in top-down model, the process of comprehension deals with the background 

knowledge to predict the meaning of the text. It means that a reader will read a text by reading the sentences, 

then tries to find the information by guessing the meaning.  

3. Interactive Model 

 According to  Simanjuntak (1988:7) says that the interactive model of the reading process deals with a 

particular type of cognitive behaviour, which is based on certain kinds of knowledge which form a part of the 

readers’cognitive structure. 

The Levels of Comprehension 

According to Burns, Paul C, et al (1984:177) there are four levels of comprehension that must achieve in 

reading comprehension, says that it is possible to understand material on a number of different levels. To take 

the ideas that directly stated is literal comprehension, to read between the lines interpretive comprehension; to 

read for evaluation is critical reading and to read beyond the line is creative reading. Perhaps because literal 

comprehension is the easiest to attain, teachers have given it a disproportionate amount of attain in the 

classroom, but children need to achieve higher level of reading comprehension to become informed and 

effective citizens.  



1. Literal Reading 

Burns, Paul C, et al (1984 : 177) says that reading for literal comprehension which involves acquiring 

information that is directly stated in a selection, is important in and of itself and is also a prerequisite for higher - 

levels understanding. Examples of the skill involved are the ability to follow direction and the ability to restate 

the author's material in other words. For instance, if the author wrote,' The man's tattered coats is not effective 

against the cold," a child could show evidence of literal comprehension by saying. The man ragged coat didn't 

keep him warm". Recognizing stated the main ideas, details, cause and effects and sequences are the basic and a 

trough understanding of vocabulary, sentence meaning, and paragraph meaning is important.  

2. Interpretive Reading 

Burns, Paul C, et al (1984: 177) says that interpretive reading involves reading between the line or 

making inference. It is the process of deriving ideas that are implied rather than directly stated. Skills for 

interpretive reading include: Inferring main idea of to passage in which the main ideas are not directly stated. 

Inferring cause and effect relationship when they are not directly stated. Inferring referent of pronouns. Inferring 

referent of adverbs. Inferring omitted words. Detecting mood, Detecting the author's purpose in writing, and 

Drawing conclusions. 

3. Critical Reading 

Burns, Paul C, et al (1984: 177) says that critical reading is evaluation written materials-comparing 

the idea discovered in the materials with knowing standards and drawing conclusion about accuracy, 

appropriateness, and time. The critical readers must be active readers, questioning searching for facts, and 

suspending judgment until he or she has considered all of the materials. Critical reading implied idea is 

especially important. 

4. Creative Reading 

Burns, Paul C, et al ( 1984 : 177) says that creative reading involves going beyond the material presented by the 

author. It requires readers to think as they read, just as critical reading does, and it also requires them to use their 

imagination. It is concerned with the production of new insight, fresh approach, and original construct". Teacher 

must carefully nurture creative reading, trying not to encourage the diverse process characteristic of creative 

reading. 

Based on the level of comprehension above, the writer focused on the Burns’ level, which is literal reading. She 

uses literal reading because students are required to understand and recognize the main idea, details, cause 

effect, and that is stated directly in the text. 

 Factor Affecting of Reading Comprehension 

There are some factors affecting of reading comprehension, they are: 

1. The reading material 

The total program of reading instruction; the students' own personality, attitudes, interests, motivation, and 

habits; and his out-of-school environment all influence development of reading comprehension. 

2. Insufficient experiential background for a reading selection 

Lack of sufficient guidance may also be a major factor in low reading comprehension of particular reading 

assignments. 

3. Reading rate 



Optimal leading comprehension requires that the individual reader be able to vary reading rate. There is no 

verification from research that readers with a fast reading rate comprehend less well than readers with slower 

rates. Fast reading simply saves time, and the proficient reader will use the rate demanded by the occasion. 

However, repeated reading of material or concentration on easy material seems to increase both comprehension 

and rate. 

Measuring Reading Comprehension 

In scoring the students' reading comprehension, there are some aspects of measuring reading comprehension. 

They are: 

1. Paraphrase recognition 

2. Information transfer 

3. Finding the unstated information 

 

Teaching Reading Comprehension 

Brown (2001:306) states that in teaching reading comprehension, teacher can apply some strategies, they are: 

1. Identify the purpose in reading. 

How many times students have been told to read something yet they do not know why they are being asked to 

read it? The students did only a mediocre job of retaining what they "read" and perhaps were rather slow in the 

process. Efficient reading consists of clearly identifying the purpose in reading something. By doing so, the 

students know what they are looking for and can weed out potential distracting information. Whenever they are 

teaching a reading technique, make sure students know their purpose in reading something. 

2. Use graphemic rules and patterns to aid in bottom-up decoding (especially for beginning level 

learners). 

At the beginning levels of learning English, one of the difficulties students; encounter in learning to read is 

making the correspondences between spoken and; written English. In many cases, learners have become 

acquainted with oral language and have some difficulty learning English spelling conventions. They may need 

hints and explanations about certain English orthographic rules and peculiarities. While the students can often 

assume that one-to-one grapheme-phoneme correspondences will be acquired with ease, other relationships 

might prove difficult. 

3. Use efficient silent reading techniques for relatively rapid comprehension (for intermediate to 

advanced levels). 

 If you are teaching beginning level students, this particular strategy will not apply because they are still 

struggling with the control of a limited vocabulary and grammatical patterns. Your intermediate-to-advanced 

level students need not be speed readers. Aside from these fundamental guidelines, which is followed can help 

learners to be efficient readers, reading speed is usually not much of an issue for all but the most advanced 

learners. Academic reading, for example, is something most learners manage to accomplish by allocating 

whatever time they personally need in order to complete the material. If your students can read 250 to 300 

words per minute, further concern over speed may not be necessary.   

4. Skim the text for main ideas. 

Perhaps the two most valuable reading strategies for the students (as well as native speakers) are skimming and 

scanning. Skimming consists of quickly running one's, eyes across a whole text (such as an essay, article, or 



chapter) for its gist. Skimming gives readers the advantage of being able to predict the purpose of the passage, 

the main topic, or message, and possibly some of the developing or supporting ideas. This gives them a head 

start as they embark on more focused reading. Teacher can train the students to skim passages by giving them, 

say, thirty seconds to look through a few pages of material, close their books, and then tell you what they 

learned. 

5. Scan the text for specific information. 

The second in the most valuable category is scanning, or quickly searching for some particular piece or pieces of 

information in a text Scanning exercises may ask students to look for names or dates, to find a definition of a 

key concept, or to list a certain number of supporting detail. The purpose of scanning is to extract specific 

information without reading through the whole text. For academic English, scanning is absolutely essential. In 

vocational or general English, scanning is important in dealing with genres like schedules, manuals, forms, etc. 

6. Use semantic mapping or clustering.                                 

Readers can easily be overwhelmed by a long string of ideas or events. The strategy of semantic 

mapping or grouping ideas into meaningful clusters, helps the reader to provide some order to the chaos. 

Making such semantic maps can be done individually, but they make for a productive group work technique as 

students collectively induce order and hierarchy to a passage. 

 Guess when you aren’t certain. 

 This is an extremely broad category. Learners can use guessing to their advantage to: 

a. guess the meaning of a word 

b. guess a grammatical relationship (e.g., a pronoun reference) 

c. guess a discourse relationship 

d. infer implied meaning (“between the lines”) 

e. guess about a cultural reference 

f. guess content messages 

Now, you of course do not want to encourage your learners to become haphazard readers! They should 

utilize all their skills and put forth as much effort as possible to be on target with their hypotheses. But the point 

here is that reading is, after all, a guessing game of sorts, and the sooner learners understand this game, the 

better off they are. The key to successful guessing is to make it reasonably accurate. 

You can help learners to become accurate guessers by encouraging them to use effective compensation 

strategies in which they fill gaps in their competence by intelligent attempts to use whatever clues are available 

to them. Language-based clues include word analysis, word associations, and textual structure. Nonlinguistic 

clues come from context, situation, and other schemata. 

8. Analyze Vocabulary 

 One way for learners to make guessing pay off when they don’t immediately recognize a word is to 

analyze it in terms of what they know about it. Several techniques are useful here: 

a. Look for prefixes (co-, inter-, un-, etc.) that may give clues. 

b. Look for suffixes (-tion, -tive, -ally, etc.) that may indicate what part of speech it is. 

c. Look for roots that are familiar (e.g., interverning may be a word a student doesn’t know, but 

recognizing thet the root ven comes from Latin “to come” would yield the meaning “to come in 

between”). 

d. Look for grammatical contexts that may signal information. 

e. Look at the semantic context (topic) for clues. 

9. Distinguish between literal and implied meanings. 



 This requires the application of sophisticated top-down processing skills. The fact that not all language 

can be interpreted appropriately by attending to its literal, syntactic surface structure makes special demands on 

readers. Implied meaning usually has to be derived from processing pragmatic information, as in the following 

examples: 

a. Bill walked into the frigid classroom and immediately noticed Bob, sitting by the open window. 

“Brrr!” he exclaimed, simultaneously eyeing Bob and the open windows, “it’s sure cold in here, Bob.” 

Bob glanced up from his book and growled, “Oh, all right, I’ll close the window.” 

b. The policeman held up his hand and stopped the car. 

c. Mary heard the ice cream man coming down the street. 

Each of these excerpts has implied information. The request in (a) is obvious only if the reader recognizes the 

nature of many indirect requests in which we ask people to do things without ever forming question. We can’t 

be sure in (b) if the policeman literally (physically) stopped the car with his hand, but the assumption is that this 

is a traffic policeman whose hand signal was obeyed by a driver. Rummelhart’s classic example in (c) leads the 

reader, without any other context, to believe Mary is going into the house to get money to buy ice cream until 

the last few words are supplied. 

Capitalize on discourse markers to process relationships. 

 Many discourse markers in English signal relationships among ideas as expressed through phrases, 

clauses, and sentences. A clear comprehension of such markers can greatly enhance learners’ reading efficiency.   

 Teaching Reading Comprehension by TBL and Conventional Approach 

 Reading comprehension will be taught by using Task-Based Learning (TBL) Approach and 

Conventional Approach in this study. The further explanation can be seen as in the following. 

 Teaching Reading by Using TBL Approach 

 Teaching reading through TBL approach is an alternative that writer will give in this study. TBL offers 

an alternative for language teachers. In TBL, the teacher does not predetermine what language will be studied, 

the lesson is based around the completion of a central task and the language studied is determined by what 

happened as the students complete it. 

 In teaching reading through TBL approach, there are some stages have to do. They are Pre-task, Task 

cycle, and Language focus. In pre-test, the first time that teacher should do is introduces the topic of reading text 

and gives the students clear instructions on what they have to do at the task stage and help them to reminds some 

language that may be useful for the task. 

 In Task cycle, teacher sets up a communication task that encouraged to do by using the language they 

already know and then to improve their language under teacher guidance. In task cycle, teacher instructs the 

students to do the task in pairs. When they comprehend the text, they prepare themselves to make report of what 

they discovered of the text and then compare the result to the other groups. 

 At the last stage, in language focus students have closer at language structure, which they already know 

during task cycle. Now they need to focus on language structure. Teacher gives an analysis activity to the 

language structure of the text, and then teacher gives a practice to them. 

 So, teaching reading by using TBL approach make students interact with task. Because in TBL 

approach the teaching and learning process is not teacher-centered, so it makes student to be active in learning 

reading comprehension. 

 



Teaching Reading by Using Conventional Approach 

 Conventional approach in this study means the common approach that is used by the English teacher, 

as it is indicated by the writer in the classroom. It is a very common phenomena while the teachers would teach 

or enlarge their students, they just ask their students to read the text an see their dictionary to find the difficult 

words and then ask them to memorize sentences as much as possible (e.g. teacher asks the students to read and 

answer the question). So, students become passive in teaching learning process. They cannot interact with the 

task, they do not more understand with the reading text because after they read the text, they find the difficult 

word and then answer the question. 

 Conventional approach does not recognize the collaboration process (the teaching learning process can 

be taught through any specific approach, such as Task-Based Learning approach). In conventional approach, 

students just read the texts, find the difficult words, and answer the following question. Based on the 

phenomena, the writer can conclude that if teacher wants to improve his/her students’ reading comprehension, 

so teacher should have a suitable approach in teaching reading comprehension. 

 

Main Idea 

Getting the main idea in reading is one of the most important specific comprehension skills. Burns, Paul C, et al 

(1984:170) defines that a main idea is the essence of a paragraph or rather what the author is trying to get across 

to the reader. In other words, the main idea is the most important idea that the author develops throughout the 

paragraph. Then, Mikulecky (1990:103) says that a main idea is the idea which the author wishes to express 

about the topic. It means that the main idea is the most important idea that the author wants the readers to know 

the topic after reading the text. 

The main idea is a part of the topic sentence. Heilman, Arthur W, et al (1981:258) states that the topic sentence 

indicates the main idea of paragraph and it is the most general statement in the paragraph. It means that the topic 

sentence is the main idea of the paragraph. It does not only name the topic of the paragraph, but also limits the 

topic that will be discussed completely in the space of a single paragraph. The main idea is also a helpful guide 

for both the writer and the readers. To get the main idea, the students must understand or know the specific 

information from the reading texts. Then, the function of the entire paragraph is to explain, develop, and support 

the main ides, material in term of qualification of the writer, predicting the outcomes, determining the 

correctness of the conclusion reached by the writer, and associating what she is reading with her own 

experiences. 

Conceptual Framework 

 Reading is a fluent process of readers combining information from a text or their own background 

knowledge to build meaning. Reading as not just saying the words. Reading must always be a meaning getting 

process. 

 Reading is considered as the most difficult skill among the other skills. The difficulty lies in getting 

main idea of the text and the message from the author. 

 Many students can read the words in a passage perfectly, but they are unable to answer that call for 

making inferences or for identifying the main idea. This phenomenon we can see in conventional approach, 

teacher usually asks the students to read the reading text and translate it into Bahasa Indonesia. Then, they 

answer the following questions and after they finished the task, teacher gives them a mark. So, it cannot give a 

contribution for the students. They will not have a good skill in reading comprehension. But, it will be different 

for them if they are taught by using Task-Based Learning (TBL) approach. 

 In TBL approach, the first time teacher introduces the topic and when they have a task to answer the 

question, students do their task in pairs or small groups, prepare a report how they did the task, and then report 



their findings and compare the result to other groups. In the last stage, they have to focus on language focus 

under teacher guidance, and then teacher gives an analysis activity and finally give practice for the students. 

 TBL offers an alternative for language teachers. In  TBL, the teacher does not predetermine what 

language will be studied, the lesson is based around the completion of a central task and the language studied is 

determined by what happens as the students complete it. 

 TBL approach is aimed to find a solution in teaching learning process. It means that by using TBL 

approach, teacher and students will help to overcome their problem in teaching learning process through doing 

tasks. 

2.  Research Design 

 The research design was an experimental study. It meant that to collect the data, two groups were used. 

They were experimental and control group. The experimental group was the group that was received the 

treatment by using TBL approach, while the control group was the group that was received the treatment by 

using conventional approach. The design can be seen as following: 

Table   2  Research Design 

Group Pre-test Treatment Post-test 

Experimental Group       √ TBL Approach         √ 

Control Group       √ Conventional Approach         √ 

 

 Data 

 Data is factual information as measurements or statistics used as a basis for reasoning, discussion, or 

calculation. In this study the data was the competence from the students after they had used TBL (Task Based 

Learning) that was in the form of scoring. 

The Population and Sample 

The population of this study was the 2010/2011 students of the grade VIII of the Private Junior High School of 

HKBP Sidorame Medan. There were three parallel classes of the students of the Grade 8 together with the total 

number of 120 students.  

Having the large number of the students and for the efficiency and practicality of this research, 60 students was 

chosen as sample. This sample was divided into 2 classes, experimental and control classes. Each of the class 

consisted of 30 students. 

The writer used random sampling by applying lottery technique when the sample was divided into two classes 

(groups). It was by selecting the sample by writing each students' name on a slip of paper and placed all the slips 

in a container, the container was shaken and the slip was selected from the container until the desired number of 

individuals was gained. 

 

The Instrument for Collecting Data 

In this study, the instrument for collecting the data was a test. The type of the test was reading text 

comprehension in form multiple choices of 20 items with four options in each item. The writer took the reading 



text material from Ujian Nasional SMP 2004 (National Examination). The test was given for pre-test and post-

test both of the groups. 

 

 The Procedure of the Study 

 The test was carried out at the Private Junior High School of HKBP Sidorame Medan. The test was 

administered both before and after the treatment was completed. 

1). Pre - test 

The experiment and control groups were given the pre-test before the treatment. The pre-test was conducted to 

find out 1). The homogeneity of the samples 2). The mean score of each group. 

2). Teaching Presentation (Treatment) 

The experimental group and control group were taught by using the same topics but different instruments. In the 

experimental group, student was taught by using TBL approach and in the control group, the student was taught 

by using dictionary. 

The treatment was conducted after the administration of the pre-test. The experimental group was taught in 6 

meetings includes pre and post tests. The writer who acted as the teacher did the teaching presentation to the 

experimental group by the following procedure: 

Table 3.2 

Teaching Procedure 

No Experimental Group Control Group 

1 - Gave pre-test - Gave pre-test 

 
2 Treatment 1 

 

Step 1. 

Pre-task: Teacher introduced a topic about Mount 

Kinabalu to the students and asked some 

questions as the task. 

 

 

 

 

Step 2. 

Task cycle: Teacher asked the students to  carry 

out the task then improved their reading 

comprehension. 

 

 

Step 1. 

Teacher asked the students to 

open their book and tried to read 

a reading text entitled Mount 

Kinabalu, then asked to answer 

the questions. 

 

Step 2. 

Teacher asked the students to 

mention   meaning   of the 

difficult words by opening 

dictionary. 

 

 



The task cycle included task, 

planning, and report 

Task : The teacher asked the students to 

do the task in their exercises book. 

Planning : The teacher asked the students to plan 

their reports effectively toward the 

task. 

Report  :The teacher asked the students to 

describe their findings related to 

the task. 

 

 

Step 3. 

Language Focus: Teacher asked the    students to 

close the study by telling the information about 

the topic as detail. Language focus included 

analysis and practice.  

Analysis: the teacher asked the students to give 

their ideas related to the topic.  

Practise : the teachers asked the students to 

practice the reading comprehension by getting the 

main ideas of reading texts. 

 

 

 

 

 

 

 

 

 

 

 

Step 3. 

Teacher asked the students to 

express some   information about 

the topic by getting the main ideas 

of reading text by translating the 

text. 

3 Treatment 2 

Step 1. 

Pre-task:  Teacher told  an interesting topic about 

Town Hall to the students and asked them to find 

some interesting information related to the topic 

as the task. 

 

 

 

Step 2. 

Task cycle: Teacher asked the students   to carry 

out the task by writing some interesting 

information related to the topic in their 

note book note to improve their reading 

 

Step 1. 

Teacher asked the students to 

read a reading text entitled Town 

Hall, then asked to translate by 

opening dictionary. 

 

 

Step 2. 

Teacher asked the students to 

find out the meaning of the 

words by opening dictionary. 

 



comprehension. The task cycle included 

task, planning, and report.  

Task : The teacher asked the students to do the 

task in their exercises book. 

Planning: The teacher asked the students to plan 

their reports effectively toward the task. 

Report : The teacher asked the students to 

describe their findings related to the 

task. 

 

Step 3. 

Language Focus: Teacher asked the students to 

close the study by mentioning   

the   information about the 

topic as detail. Language    

focus    included analysis and 

practice. 

Analysis : the teacher asked the 

students to give their ideas 

related to the topic. 

 Practise : the teachers asked the 

students to practice their 

reading comprehension by 

getting the main ideas of 

reading texts. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 3. 

Teacher asked the students to 

get the main ideas of paragraph 

by opening dictionary. 

 

4 Treatment 3 

Step l. 

Pre-task: Teacher introduced a topic about A Tidal 

Wave and asked them some questions as the task. 

 

 

 

Step 2. 

Task cycle : Teacher asked the students    to 

do the task by finding the difficult words to 

improve     their     reading comprehension.  

 

Step 1. 

Teacher asked the students to 

translate a reading text entitled A 

Tidal Wave, then found out the 

meaning of the sentences by 

opening dictionary. 

 

Step 2. 

Teacher asked the students to 

answer the questions. 

ptep3. 

Teacher asked the students to 



The task cycle included task, planning, and report.  

Task : The teacher asked the students to 

do the task in their exercises book.  

Planning :The teacher asked the students to 

plan their reports effectively toward 

the task. 

Report : The teacher asked the students to 

describe their findings related to the 

task.  

Step 3. 

Language Focus: Teacher asked the students to 

close the study by telling the information about 

the topic as detail. Language focus included 

analysis and practice.  

Analysis: the teacher asked the students to give 

their ideas related to the topic.  

Practise : the teachers asked the students to 

practice their reading comprehension 

by getting the main ideas of reading 

texts. 

 

get the main ideas of paragraph 

by opening dictionary. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5 Treatment 4 

Step 1. 

Pre-task: Teacher introduced a 

topic about Captain Stover to 

the students and asked them 

some information as the task. 

 

Step 2. 

Task cycle: Teacher asked the 

students to carry out the task 

Gave post test then improved their reading 

comprehension. 

 

Step 1. 

Teacher asked the students to 

reading text entitled Captain 

Stover, then asks the other to 

listen. 

 

Step2. 

Teacher asked the students to get 

some information from the 

reading text. 

 

 

 

 



The task cycle included task, planning, and report. 

Task :The teacher asked the students to do 

the task in their exercises book. 

Planning: The teacher asked the students to plan 

their reports effectively toward the 

task. 

Report : The teacher asked the students to 

describe their findings related to the 

task. 

 

Step 3. 

Language Focus: Teacher asked the students to 

close the study by telling the information about 

the topic as detail. Language focus included 

analysis and practice. 

 

 

 

 

 

 

 

 

 

 

Step 3.  

Teacher asked the students to  get 

the main ideas of reading text by 

opening dictionary. 

6 - Gave post test - Gave post test 

 

3). Post - test 

The post-test was given after the treatment has been completed. It was meant to find out the differences in mean 

scores of both experimental and control groups. 

 

Validity and Reliability of the Test 

 The validity and reliability determined how well a test is. These two factors should be fulfilled by a test 

before it is used to derive valid data of the research. The establishment and procedure of each aspect was 

discussed in the following parts:  

 

 Validity of the Test 

The validity of a test is essentially a matter of relevance (Lado, 1998:321). It meant that the test which was valid 

given the appropriate information that was needed by the tester. In other words, a test was said to be valid if it 

measured accurately what was intended to measure. 

For the establishment of the test validity in this study, the items of the test were constructed in such a way that 

the items were representative to both curriculum and cognitive aspect. This was meant that the validity used in 

this study was content validity. It concerned with how well the test measure the subject matter and learning 

outcomes covered during the instruction period.  

 

3.6.2 Reliability of the Test 



 Reliability was one of the characteristics of good tests. It referred to the consistency of the 

measurement. The internal consistency reliability of the test was used in this research because it indicated the 

consistency of test scores over different parts of the test.  So, to obtain the reliability of the test, the writer used 

Kuder Richardson formula 21 in Sugiyono (2008:132) as follows: 
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Where:  K is the number of questions 

  M is the mean of test score 

  S  is the standard deviation 

Arikunto ( 2003:75 ) states that: 

0.0  –  0.20 : the reliability is very low 

0.20 – 0.40 : the reliability is low 

0.40 – 0.60 : the reliability is significant 

0.60 – 0.80 : the reliability is high 

0.80 – 1.00 : the reliability is very high 

 

3.7 The Technique for Analyzing Data 

 To know the difference between the two group, the writer will use t-test as formula below : 
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Where : Ma = the mean of experimental group 

  Mb = the mean of control group 

   da   = the standart deviation of experimantal’s score 

   db   = the standart deviation of control’s score 

   Na  = the total number samples of experimental’s group 

   Nb  = the total number samples of control’s group 

 

3.8 The Procedure of Analyzing Data 

1. Collect the data from the scoring of the experimental and control class. 

2. Identify the score of the students who were being treated and who were not. 



3. Compare the score. 

4. Draw the conclusion and answer the hypostudy. 

5. Write some findings. 

 

3. Data  Analysis  

The data in this research was the scores of the students both in experimental group and in control 

group. The test was taken from Ujian Nasional SMP 2004 (National Examination). It was given for students of 

grade VIII of the Private Junior High School of HKBP Sidorame Medan.  

The writer applied TBL approach in her research. Task- Based Learning (TBL) approach is one of alternative 

approaches that can be used in teaching learning process, especially in teaching reading comprehension. In 

Task- Based Learning approach, there are three stages. They are Pre- task, Task- cycle, and Language focus. At 

the pre-task, teacher introduces the topic and gives the students clear instruction on what they have to do at the 

task stage. At the task- cycle, teacher asks the students to make a small group, prepare their report, and report 

findings to the other small group to compare the result. And at the language focus, teacher gives explanation 

about language structure according to the material.  

Before the TBL approach was applied for experimental group, the writer gave pre-test to see their 

ability. The following table is the result of pre test of experimental group. 

 

Table 4.1 

The scores of Pre-Test in Experimental Group 

No Students’ Initial Names Pre – Test 

1 AR 80 

2 AE 40 

3 AK 80 

4 BN 75 

5 BE 70 

6 BS 75 

7 DA 40 

8 DL 65 

9 DS 75 

10 ES 60 

11 NS 80 

12 FI 60 

13 HA 50 

14 HE 55 

15 HZ 65 

16 IA 70 



17 MD 65 

18 HO 60 

19 RE 75 

20 LM 80 

21 ML 70 

22 MI 80 

23 NE 70 

24 ID 40 

25 OP 45 

26 MR 45 

27 RA 65 

28 SH 75 

29 RI 80 

30 WA 40 

Total (∑) 1935 

Mean 64.5 

 

From the table above, it is shown that in experimental group, the total scores in the pre-test was (1935) 

and the mean score was (64.5). It was considered low. It was caused that students did not competitive in doing 

task and TBL approach never applied before. They usually taught by using conventional approach that used 

dictionary in learning reading. 

The next step was applying TBL approach to this group. In this step, the writer prepared them a text 

and taught them by using TBL approach. The teacher used the three stages: Pre- task, Task- cycle and Language 

focus. 

After applying the TBL approach, the writer gave the students post-test to see whether their 

achievement in reading would be affected or not. The number of the test was 20 in the form of multiple choices. 

The result of the post-test by the students in experimental group can be shown in the following table. 

Table 4.2 

The scores of Post-Test in Experimental Group 

No Students’ Initial Names Post – Test  
1 AR 85 

2 AE 45 

3 AK 85 

4 BN 80 

5 BE 75 

6 BS 80 

7 DA 45 

8 DL 70 

9 DS 80 

10 ES 65 

11 NS 95 

12 FI 65 

13 HA 55 

14 HE 60 



15 HZ 80 

16 IA 75 

17 MD 70 

18 HO 65 

19 RE 80 

20 LM 85 

21 ML 80 

22 MI 85 

23 NE 85 

24 ID 45 

25 OP 50 

26 MR 50 

27 RA 70 

28 SH 90 

29 RI 85 

30 WA 45 

Total (∑) 2115 

Mean 70.5 

 

The scores of the students were increased. It can be seen that the total score in the pre-test was 1935 

and in the post-test was 2115. The mean in the pre-test was 64.5 meanwhile in the post-test was 70.5. The scores 

were higher. It meant that the students’ achievement in reading were affected by TBL approach. It was 

considered that the students were clever. It was proved that there was improvement in  their scores. 

The improvement of the scores was caused by some factors, such as they were interested in learning 

reading because they were taught by using new method that was TBL approach, students learned reading more 

enthusiastic and competitive, they enjoyed doing the task because they were active in the teaching-learning 

process, etc. Of course, It proved that students’ achievement in reading comprehension increased. 

To see whether the TBL approach was effective or not, the writer used control group. It was taught in 

conventional way without using TBL approach. The writer gave pre test to the control group. The result of the 

pre-test by the students in control group can be shown in the following table. 

Table 4.3 

The scores of Pre-Test in Control Group 

No Students’ Initial Names Pre – Test 

1 DE 80 

2 FR 40 

3 ND 80 

4 BBS 55 

5 EN 75 

6 EL 40 

7 FB 75 

8 IR 65 

9 RA 40 

10 HN 80 

11 ER 40 



12 IN 55 

13 FA 80 

14 AR 65 

15 IA 40 

16 IS 80 

17 AR 40 

18 IL 75 

19 EN 75 

20 ER 40 

21 EI 60 

22 IC 40 

23 ON 70 

24 OP 40 

25 UR 40 

26 PN 75 

27 RC 40 

28 SL 70 

29 SU 40 

30 YE 60 

Total (∑) 1755 

Mean 58.5 

 

 From the table above showed that in control group, the total scores in the pre-test was (1755) and the 

mean score was (58.5). It was considered very low.  It was caused that control group was not given TBL 

approach.  

After giving pre test to the control group, the writer also give post test. The result of the post-test by the 

students in control group can be shown in the following table. 

Table 4.4 

The scores of Post-Test in Control Group 

No Students’ Initial Names Post Test 

1 DE 85 

2 FR 45 

3 ND 80 

4 BBS 40 

5 EN 80 

6 EL 40 

7 FB 80 



8 IR 60 

9 RA 50 

10 HN 85 

11 ER 40 

12 IN 50 

13 FA 85 

14 AR 70 

15 IA 40 

16 IS 85 

17 AR 40 

18 IL 70 

19 EN 80 

20 ER 40 

21 EI 50 

22 IC 40 

23 ON 75 

24 OP 40 

25 UR 50 

26 PN 75 

27 RC 40 

28 SL 75 

29 SU 50 

30 YE 50 

Total (∑) 1790 

Mean 59.6 

 

From the table above showed that in control group, the total scores in the pre-test was (1790) and the 

mean score was (59.6). It was considered very low too.  It was caused that control group was not given TBL 

approach too. 

 To know the differences between the students in the experimental and control groups, it is used t- test. 

The calculation of t-test can be seen as in the following. 

                                                           Table 4.5 

Experimental Group  

No Students’ Initial 
Names 

T1 

(Pre – Test) 

T2 

(Post – Test ) 

T2 – T1 

(d) 

d-m 

(da) 

da2 

1 AR 80 85 5 1 1 

2 AE 40 45 5 1 1 



3 AK 80 85 5 1 1 

4 BN 75 80 5 1 1 

5 BE 70 75 5 1 1 

6 BS 75 80 5 1 1 

7 DA 40 45 5 1 1 

8 DL 65 70 5 1 1 

9 DS 75 80 5 1 1 

10 ES 60 65 5 1 1 

11 NS 80 95 15 -9 81 

12 FI 60 65 5 1 1 

13 HA 50 55 5 1 1 

14 HE 55 60 5 1 1 

15 HZ 65 80 15 -9 81 

16 IA 70 75 5 1 1 

17 MD 65 70 5 1 1 

18 HO 60 65 5 1 1 

19 RE 75 80 5 1 1 

20 LM 80 85 5 1 1 

21 ML 70 80 10 1 1 

22 MI 80 85 5 1 1 

23 NE 70 85 10 -4 16 

24 ID 40 45 5 1 1 

25 OP 45 50 5 1 1 

26 MR 45 50 5 1 1 

27 RA 65 70 5 1 1 

28 SH 75 90 15 -9 81 

29 RI 80 85 5 1 1 

30 WA 40 45 5 1 1 

Total Number 1935 2115 180  285 

 

   Ma =  

         = 6 

                                                               Table 4.6 

                                                                           Control Group 

No Students’Initial 

Names 

T1 

(Pre – Test) 

T2 

(Post Test ) 

T2 – T1 

(d) 

d-m 

(da) 

da2 



1 DE 80 85 5 -3.8 14.44 

2 FR 40 45 5 -3.8 14.44 

3 ND 80 80 0 1.2 1.44 

4 BBS 55 40 -15 16.2 262.44 

5 EN 75 80 5 -3.8 14.44 

6 EL 40 40 0 1.2 1.44 

7 FB 75 80 5 -3.8 14.44 

8 IR 65 60 -5 6.2 38.44 

9 RA 40 50 10 -8.8 77.44 

10 HN 80 85 5 -3.8 14.44 

11 ER 40 40 0 1.2 1.44 

12 IN 55 50 -5 6.2 38.44 

13 FA 80 85 5 -3.8 14.44 

14 AR 65 70 5 -3.8 14.44 

15 IA 40 40 0 1.2 1.44 

16 IS 80 85 0 1.2 1.44 

17 AR 40 40 5 -3.8 14.44 

18 IL 75 70 -5 6.2 38.44 

19 EN 75 80 5 -3.8 14.44 

20 ER 40 40 0 1.2 1.44 

21 EI 60 50 -10 11.2 125.44 

22 IC 40 40 0 1.2 1.44 

23 ON 70 75 5 -3.8 14.44 

24 OP 40 40 0 1.2 1.44 

25 UR 40 50 10 11.2 125.44 

26 PN 75 75 0 1.2 1.44 

27 RC 40 40 0 1.2 1.44 

28 SL 70 75 5 -3.8 14.44 

29 SU 40 50 10 -8.8 77.44 

30 YE 60 50 -10 11.8 139.24 

Total Number 1755 1790 35  1095.88 

   

   Mb =  

          = 1.2 

Thus, from the data, it can be known that:  



Ma = 6   Mb = 1.2  

da2 = 285   db2 = 1095.88 

Na = 30  Nb = 30 

Further, the writer applied that t- test formula as follows:  

t =  

  =  

 =  

 =  

          =  

         t = 4 

The result of t-calculation showed that t-observe is 4.000 and the t-observe is bigger than the t-table (4.000 > 

1.671; p = 0.05). It means that using TBL approach significantly affect on the students’ reading comprehension. 

The table of distribution t can be seen as in the following.  

Table 4.7 

               Critical values of student’s distribution t 

α significant level, two tail test 

               0.50 0.20 0.10 0.05 0.02 0.01 

α significant level, one tailed test 

dk 0.25 0.10 0.05 0.025 0.01 0.005 

1 

2 

3 

4 

5 

6 

7 

8 

9 

1.000 

0.816 

0.765 

0.741 

0.727 

0.718 

0.711 

0.706 

0.703 

3.078 

1.886 

1.638 

1.533 

1.486 

1.440 

1.415 

1.397 

1.383 

6.314 

2.920 

2.353 

2.132 

2.015 

1.943 

1.895 

1.860 

1.833 

12.706 

4.303 

3.182 

2.776 

2.571 

2.447 

2.365 

2.306 

2.262 

31.821 

6.965 

4.541 

3.747 

3.365 

3.143 

2.998 

2.896 

2.821 

63.657 

9.925 

5.841 

4.604 

4.032 

3.707 

3.499 

3.355 

3.250 



10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

40 

60 

120 

  

0.700 

0.697 

0.695 

0.692 

0.691 

0.690 

0.689 

0.688 

0.688 

0.687 

0.687 

0.686 

0.686 

0.685 

0.685 

0.684 

0.684 

0.684 

0.683 

0.683 

0.683 

0.681 

0.679 

0.677 

0.674 

1.372 

1.363 

1.356 

1.350 

1.345 

1.341 

1.337 

1.333 

1.330 

1.328 

1.325 

1.323 

1.321 

1.319 

1.318 

1.316 

1.315 

1.314 

1.313 

1.311 

1.310 

1.303 

1.296 

1.289 

1.282 

 

1.812 

1.796 

1.782 

1.771 

1.761 

1.753 

1.746 

1.740 

1.743 

1.729 

1.725 

1.721 

1.717 

1.714 

1.711 

1.708 

1.706 

1.703 

1.701 

1.699 

1.697 

1.684 

1.671 

1.658 

1.645 

2.228 

2.201 

2.178 

2.160 

2.145 

2.132 

2.120 

2.110 

2.101 

2.093 

2.086 

2.080 

2.074 

2.069 

2.064 

2.060 

2.056 

2.052 

2.048 

2.045 

2.042 

2.021 

2.000 

1.980 

1.960 

2.764 

2.718 

2.681 

2.650 

2.624 

2.623 

2.583 

2.567 

2.552 

2.539 

2.528 

2.518 

2.508 

2.500 

2.492 

2.485 

2.479 

2.473 

2.467 

2.462 

2.457 

2.423 

2.390 

2.358 

2.326 

3.165 

3.106 

3.055 

3.012 

2.977 

2.947 

2.921 

2.898 

2.878 

2.861 

2.845 

2.831 

2.819 

2.807 

2.797 

2.787 

2.779 

2.771 

2.763 

2.756 

2.750 

2.704 

2.660 

2.617 

2.576 

 

 Instrument Validation 

Reliability was one of the characteristics of good test. It referred to the consistency of the measurement. So to 

find out the reliability, it was needed the students’ scores of try out in reading comprehension.  The following is 

the Students’ Scores of try out in Reading Comprehension. 

Table 4.8 

               the Students’ Scores of try out in Reading Comprehension. 

No Students’ Initial Names Score 



1 AN 95 

2 BE 85 

3 DT 70 

4 RG 95 

5 HU 75 

6 JK 60 

7 OP 95 

8 FU 65 

9 TH 70 

10 BU 60 

11 TR 85 

12 RE 45 

13 SU 75 

14 CI 95 

15 BE 65 

16 AR 70 

17 MI 90 

18 CU 60 

19 VI 95 

20 TO 65 

21 PI 65 

22 LU 80 

23 FL 90 

24 DU 45 

25 WI 80 

26 YI 50 

27 KO 55 

28 RA 90 

29 FC 60 

30 LI 60 

 

 Reliability of the Test 

 After getting the raw scores of students’ reading comprehension, it is important to make table 

distribution of the Interval, Mean, Standard Deviation before calculating the reliability of the test. The table can 

be seen as in the following. 

Table 4. 9  

  Distribution of the Interval, Mean, Standard Deviation 



Interval Frequency Deviation fd 
 

90-95 

84-89 

78-83 

72-77 

66-71 

60-65 

54-59 

48-53 

42-47 

8 

2 

2 

2 

3 

9 

1 

1 

2 

4 

3 

2 

1 

0 

-1 

-2 

-3 

-4 

32 

6 

4 

2 

0 

-9 

-2 

-3 

-8 

1024 

36 

16 

4 

0 

81 

4 

9 

64 

 N=30  22 1238 

 

From the table, it can be calculated interval, mean, and standard deviation as in the following. 

a. Interval 

 From that table it can be seen that, the highest score is 95, the lowest score is 45 and class interval is 

5. So, it can be calculated as the following: 

             I =   

            I = 10 

b. The Mean  

             = 70 +  

             = 70 +  

             = 70 + 7.33 

             = 77.33 

c. The Standard Deviation  

SD = i  

SD = 10  

SD = 10  

SD = 10  



SD = 10  

SD = 10 x 6.38  

            SD = 63.8  

d. Reliability of the Test 

In order to find out the reliability of the test, the writer used Kr 21 and the calculation of the reliability 

is shown below:  

 

                =  

      =  

         = 1.05 x 0.83 

                  = 0.87 

 The calculation showed that the coefficient reliability of the test is 0.87. This coefficient is considered 

very high. 

Testing Hypostudy 

 The hypostudy testing was aimed at knowing whether the hypostudy was accepted or rejected. Based 

on the computation of the test, the result of t-test was 4.000. It was higher than t-table at the level significant of 

0.05 (1.671). It meant that the hypostudy was accepted because the result of t-test describe that there was a 

positive effect of using TBL approach on students’ reading comprehension. 

 Findings 

 Based on the analysis data, the result of t-test was 4.000. As had been explained in Chapter III that to 

arrive at a significant level, the result of the t-test must be higher than t-table at the level of significant 0.05 

(1.671). It was found out that the result of t-test was higher than t-table or it can be said 4.000 > 1.671. It meant 

that there was significant effect of the students’ achievement in reading comprehension taught by using TBL 

approach than using conventional approach. 

4. Conclusion 

 Based on the research finding, it can be concluded that using TBL approach can give a positive effect 

on students’ reading comprehension. In other words the students who are taught by using TBL approach is 

better than the students who are taught by using conventional approach on reading comprehension. 

 

Suggestion 

 Since teaching reading comprehension by using TBL approach has a significant effect, it is suggested 

that: 

1. English teachers can apply TBL approach to overcome his or her students’ problem in reading through 

pre-task, task-cycle and language focus. 



2. It is expected that the finding of the study will provide some valuable information particularly for 

further research on teaching reading  
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